ABSTRACT
INTRODUCTION
Reading comprehension has become the center of attention for many teachers, testers, and researchers in Iran because the immediate need of Iranian students at different university levels is being able to get new information on the topic they are reading (Atai & 
927). This means that in countries where
English is the instrument through which other subjects are studied, the goal is to help students learn to read and write in their fields. Elsewhere, Eskey (1986) refer to reading ability as one of the most vital skills in English speaking countries in general and EFL and ESL academic contexts in particular.
The students in English speaking countries, as well as nonEnglish speaking countries, have to learn such an ability in order to survive academically. Even in the nonacademic world, reading is the sign of literacy; people need to read for either intellectual profit or pleasure. Moreover, Lee (2005) states "more accomplished writers have read more than less accomplished writers and that those who participate in in-school free-reading programs, such as sustained silent reading, write better at the end of the program than comparison students" (p. 340).
This interest in reading comprehension ability has not been limited to the realm of teaching, however. In the realm of testing, as reported by Mitchell (1985) , there were 97 types of reading tests to that date; the number of which must have augmented by 2011.
Reading Comprehension
Although reading comprehension has a long and rich way it should be taught (Alderson, 1984 (Alderson, , 1990 (Alderson, , 1991 (Alderson, , 2000 .
What seems to be common among test designers and textbook writers, however, is that texts are usually followed by a couple of questions, each of which seems to measure one aspect of reading comprehension (Alderson, 1990 ). It does not matter how teachers approach reading textbooks in their classrooms, the textbooks usually consist of texts followed by several questions or tasks. This may certify the fact that mostly reading comprehension ability is associated with the ability to follow a reading task or answer a reading question. In this respect, much effort has been devoted to explain the nature of such tasks or questions made for each text (Alderson, 2000; Grabe, 1991 Grabe, , 1999 Nuttall, 1996; Rost, 1993 , Swaffar, Arens, & Byrnes, 1991 to name but a few). The result of such endeavors has been the adoption of different strategies and approaches in developing reading materials for teaching purposes.
Among these, one can name the most famous ones as content based approach or theme based approach (Alexander, Kulikowich, & Jetton, 1994) , procedural based approach (Swaffar, Arens, & Byrnes, 1991) , and task-based approach to teaching (Prabhu, 1987 ) and testing (Bachman & Palmer, 1996) .
In content based or theme based approaches, a series of related themes are used one following another. The purpose is to teach students how to communicate with authentic materials, and to expand their vocabulary knowledge on a specific topic or theme. This approach is mostly used for English for Specific Purposes (ESP). Content based approach to reading enjoys several advantages. Singer (1990) , for example, believes that thematically organized materials are easier to remember and learn.
Elsewhere, Anderson (1990) states that studying through the coherent and well-organized content-based curricula leads to deeper learning. Moreover, Alexander, Kulikowich, and Jetton (1994) relate content based classes to students' motivation because they believe that in this way students would be able to elaborate and recall information better.
Also, Bereiter and Scardamalia (1987) The last one is the task based approach or skill based approach to teaching reading comprehension (mainly Prabhu, 1987) and to testing skills (Bachman & Palmer, 1996) . In this approach to language teaching in general (Prabhu, 1987) , and reading comprehension teaching in particular (for example, Nuttall, 1996) , several tasks are selected and mostly organized thematically. It is believed that because we cannot specify subskills from one another, Table 1 , from among 460 students who participated in this study, 147 were sophomores, 136 were juniors, and 148 were seniors. Also 29 students did not report their level of education so they were omitted from final analyses too. Moreover, the present study did not take freshmen's performance on the IELTS. The reason for excluding freshman students from sampling was to ensure that all participants have taken their first reading comprehension course as their credit course. Table 2 shows the frequency of the participants by major. As it is signified, from among 431 remained data, 113 students studied Literature, 313 students studied translation, and 5 students studied TEFL (Teaching English as a Foreign Language) as their major.
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Instrumentation
The instrument used in this study was the reading section of 
Data Collection
The data for the study were gathered from different universities as stated earlier in this article to see what percent of Iranian students at different levels of BA across different English majors of translation, teaching, and literature could observe the demand of the British council as far as the IELTS is considered. The screened data was subjected to SPSS. As is shown in Table 5 , the test showed an acceptable reliability index of 0.81. Also, as signified in this table, the mean score and standard deviation indicates that the test was almost difficult for the majority of the participants as the mean of the test is lower than 18.
Results and Findings
Descriptive Statistics Table 6 shows the frequency of students who have achieved different band scores of the IELTS from 4 to 8. As shown in Table 6 from among 431 students who participated in this study, the majority of the students, that is, 228 students, have got the band score of 4, 152 students have got the band score of 5, 48 ones have got the band score of 6 and only 2 and 1 students have got the band score of 7 and 8 respectively.
Inferential Statistics
To answer the first question of this study, that is, " is there any difference between Iranian students' performance on the IELTS across different levels of education (sophomore, junior, and senior), a one way ANOVA was run using SPSS.
The results are shown in Tables 7, 8 , 9 & 10. Table 7 shows the Levene Statistics for the Test of Homogeneity of Variances.
From Table 7 , the reported value of F is not significant; this indicates that there is no evidence for heterogeneity of variance. Table 8 reports the results of the one way ANOVA. From this table, F (2, 428) is statistically significant. Based on these results it can be concluded that it seems that there is a significant difference between the mean scores of the three levels of education on the band scores.
However, to locate the difference we need to look at the Tukey test which is less stringent than Scheffe test. The results are shown in Table 9 . From this To find about the significance and importance of F value, the eta squared value which is calculated by dividing the sum of squares between by the sum of squares total is reported. The obtained eta square is 0.014 which is lower than eta critical which is 0.14. The result should be equal to or higher than 0.14 to conclude a significant and important Although the result of this study shows significant differences in Table 9 , the difference is not meaningful. Table 10 reports the Tukey subtest result. Since there is not any difference between the three groups (P = 0.059), they form a single group.
Qualitative Analysis
To answer the second question of this study, the data was probed carefully. The result is shown in Table 11 . As shown in this table, from among those who have got the band score 7 (two students), one was studying at his or her English related major at the level of sophomore and one at the level of senior. Also the highest band score, which was 8, belonged to a student from junior level of education.
This indicates that gaining a high score on the IELTS is an idiosyncratic experience and not as the result of English education at university level.
Discussion
This study aimed at examining Iranian situation against the IELTS criteria which is made based on the Council of Europe framework. The question of this study was "is there any significant difference between Iranian students' level of education (sophomore, junior, and senior) and IELTS band score?" It was hoped to find a significant difference between the students' performance on the IELTS across different levels of education (sophomore, junior, and senior). To answer this question the data was subjected to univariate analysis (ANOVA). The result showed that although F turned out to be significant, no differences could be located in Tukey test. This shows that the significant difference is the size effect of data. That is no two groups were identified as significantly different from each other by the Tukey test. It can, therefore, be said that the participants of the study all formed one group. Further exploring the data indicates that the highest band scores of 7 and 8 belong to sophomore (7) , senior (7) and junior (8) students.
This indicates that learners' private study could be alone the indicator of their success in gaining reading proficiency.
This means that with regards to global criteria, teaching the reading skill has not been successful enough to change the reading ability of the students as they enter higher levels of education.
Conclusion
Reading comprehension has received a lot of attention in Iran because the ability to read is highly important for Iranian students at the levels of BA, BS, MA and MS. However, in Iran, it seems that the teaching of reading in English has not yielded the results commensurate with the considerable effort and time spent on it. Although more than 70 reading textbooks have been written in Iran varying in their approach to the topic, reading seems to be still a challenging topic.
The intent of the present study was to investigate whether with the obviously vital role of reading ability, demand much more attention to this ability.
The result was disappointing with respect to two reasons.
First Iranian students have studied English for at least five running years at high school (junior and senior). Moreover, with respect to students' major, the participants have studied reading comprehension for three running semesters at the senior levels of education.
The reason for such a finding might be due to several factors. First, from the optimistic point of view, we may accept Alderson's (1991) statement that the ability to read does not equal the ability to take the test. Therefore, a new research might follow the same pattern of study, along with considering students' performance in classes which require students to read like translation, literature and the like.
Another reason might be due to information on affective, cognitive, and social characteristics of students which have not been tapped in this study. Therefore, further research can address the students' motivation on the IETLS task. The findings might be different if we carry out a simulation of the study which takes into account learners' motivation in doing the reading task as well.
In this research, we have no information concerning the method through which learners had been trained. Another study might investigate the effects these methods might have in short run and long run on students' reading ability.
The last word is that the reading problem is not limited to this country. The vagueness of the topic has made it a little bit challenging in classrooms along the world. Maybe, the majority of students feel a lack of interest when reading is considered. This might lead to students' low confidence or even concentration to take the reading test. However, ESL teachers need to be aware of the important role of the reading ability for ESL learners and do their best in helping them to improve the ability.
